Day 2 ELA Sessions
Close Reading and Complex Text
Grade 4–5
Summer Institute 2018
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Objectives: Self-Assessment
DAY 2 OBJECTIVES
SELF-ASSESSMENT

Pre-Day 2 Session
1= Not Capable
2= Unsure
3= I Believe So, with Some
Practice
4= Absolutely, Yes

Post-Day 2 Session
1= Not Capable
2= Unsure
3= I Believe So, with Some
Practice
4= Absolutely, Yes

I have a solid understanding of
the intersection of equity,
language, and students
(learners).

I can assess text complexity and
use that assessment to scaffold
my instruction to support my
students’ access to complex
grade-level text.

I can apply the Juicy Sentence
Protocol to scaffold student
understanding of text.

I can develop scaffolding
questions aligned to the
standards.

I can infuse equity
into instructional moves and
decision-making.
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English Is Complicated
Unpacking Equity:
Equity exists when the biases derived from dominant cultural norms and values no longer predict or influence
how one fares in society.
Equity systematically promotes fair and impartial access to rights and opportunities.
Equity may look like adding supports and scaffolds that result in fair access to opportunities, or creating
opportunities for all voices to be heard.
Educational Equity ensures that all children – regardless of circumstances – are receiving high-quality, gradelevel, and Standards-aligned instruction with access to high-quality materials and resources.
We become change agents for educational equity when we acknowledge that we are part of an educational
system that holds policies and practices that are inherently racist and that we have participated in this system.
We now commit to ensuring that all students, regardless of how we think they come to us, leave us having
grown against grade-level standards and confident in their value and abilities.

SECTION A
All English speakers use variants of American English, even “native” English speakers.
“Standard” English is currently the language of power in the United States.
Standard English is not linguistically a better or more superior variety of English. Its prestige lies in the social
value given to it as the language of education, the law, public administration and so on. It is the language of
international diplomacy and business.
Standard English is infused with “Academic Language,” or “Academic English.”

Section B
All students benefit from learning Academic Language.
Students whose variant of English is closer to Standard English have a shorter path to proficiency with academic
language because the rules are similar. This does not mean these students are smarter.
We are the gatekeepers of academic language in the classroom.
Academic English proficiency is critical for all students.
It is our job as educators to value all variants of English, and to make Academic language accessible to all
students.
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Developing My Profile
Equity Profile: How do my beliefs and biases play a role in the school(s) I serve?
Directions: Please take five minutes to reflect on the following questions based on your role with schools and districts.
Please look at the following handouts if you do not see your role identified.

TEACHERS
What evidence exists that
shows I value the culture
students bring to the
classroom?

When I see a student
who is speaking his or her
English variant or a
different language with
his or her peers, what is
my first reaction?
How do I strike a balance
between variants of
English and a focus on
Academic language in my
classroom? What does
this look like? What could
this look like?
When I use scaffolding,
do I scaffold up to the
standards or do I simplify
content? Explain.

5

COACHES AND INSTRUCTIONAL LEADERS
What evidence exists
that shows I value the
culture students bring to
the classroom?
When I see a student
who is speaking his or
her English variant or a
different language with
his or her peers, what is
my first reaction?

How do I support
teachers in identifying
when the objective calls
for the use of academic
language, and when the
objective links to a
product that students
can accomplish or create
using conversational
variants?
What actions have I
taken that demonstrates
that I believe all
students can meet
grade-level standards?
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PARTNERS
How does my work with
schools and districts
emphasize the
importance of valuing
student culture?

How do my personal
beliefs about what
students are capable of
doing impact how I talk
with representatives
from schools and districts
about curriculum and
instruction?
How do I have
conversations with school
and district leaders who
feel that students are
unable to meet grade
level standards?

What actions have I taken
that demonstrates that I
believe all students can
meet grade-level
standards?
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Text Complexity
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Journey of the Peacemaker
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Text Complexity: Informational Text
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Syntax Definition (1818)
“Syntax is a word which comes from the Greek. It means, in that
language, the joining of several things together; and, as used by
grammarians, it means those principles and rules which teach us how
to put words together so as to form sentences. It means, in short,
sentence-making. Having been taught by the rules of Etymology what
are the relationships of words, how words grow out of each other,
how they are varied in their letters in order to correspond with the
variation in the circumstances to which they apply. Syntax will teach
you how to give all your words their proper situations or places,
when you come to put them together into sentences.”
William Cobbett, A Grammar of the English Language in a Series of Letters: Intended for The Use of
Schools and of Young Persons in General, but More Especially for the Use of Soldiers, Sailors, Apprentices,
and Plough-Boys, 1818
My Definition:
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Working with Examples
As you watch the video, take notes on the following:

How does this process allow
How does this process address the How does this process adhere
various entry points for students
language standards?
to the Principles of Language
across a continuum of reading and
Equity and Learners?
writing proficiency?
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Deconstruction Exercise I
Over a thousand years ago on the shores of Onondaga Lake, in
present-day central New York, democracy was born.
Copy the sentence.

What does this sentence mean?

Write other things that you notice.

Write a new sentence mimicking the author’s structure.
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Creating Questions for Close Analytic Reading Exemplars:
A Brief Guide to Support Scaffolding
1. Consider what you think is the most important learning to be drawn from the text. Note this as raw
material for the culminating assignment and the focal point for other activities to build toward.

2. Determine the key ideas of the text. Create a series of questions structured to bring the reader to an
understanding of these.

3. Locate the most powerful academic words in the text and integrate questions and discussions that explore
their role into the set of questions above.

4. Take stock of what standards are being addressed in the series of questions above. Then decide if any
other standards are suited to being a focus for this text. If so, form questions that exercise those
standards.

5. Consider if there are any other academic words that students would profit from focusing on. Build
discussion planning or additional questions to focus attention on them.

6. Find the sections of the text that will present the greatest difficulty and craft questions that support
students in mastering these sections. These could be sections with difficult syntax, particularly dense
information, and tricky transitions or places that offer a variety of possible inferences.

7. Develop a culminating activity around the idea or learning identified in #1. A good task should reflect
mastery of one or more of the standards, involve writing, and be structured to be done by students
independently.
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Developing a Series of Text-Based Scaffolding
Questions
•

How does the Peacemaker’s vision look today in the Haudenosaunee Nation?

•

With your table, craft three or four text-based questions that scaffold students for success in answering
this question—without giving the answer away.

•

Post these questions on chart paper beneath the central question (in orange).

•

Select a member from the table to share out.
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Developing Standards-Based TDQs:
Optional Rubric for Feedback and Review
To what extent do the
questions …

Notes and Evidence

address the text by attending
to its particular structure,
concepts, ideas, events, and
details? Provide evidence.

require students to use
evidence from the text to
demonstrate understanding of
the text?

require students to use
evidence from the text to
support their ideas about the
text?

attend to the words (academic
vocabulary), phrases, and
sentences within the text?

High Level Trends and
Feedback:
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OPTIONAL (IF TIME):
Sharing Thinking About Juicy Sentences
Juicy Sentence: Identify a sentence from the text that would be a strong sentence to
squeeze the juice from.

What makes the sentence you chose
complex enough for deep analysis?

What reading standard (besides Standard
1) would you want to explore with this
sentence?

What opportunities for language
standard-based direct instruction (or
review) does this sentence provide?

What additional instructional
opportunities does this sentence present?

How is using this sentence in this way
supporting a principle of equity?
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