Day 2 ELA I Session
Close Reading and Complex Text
Grades PreK–3
Summer Institute 2018

1

Table of Contents
Objectives Self-Assessment

3

Unpacking Equity

4

Staying on Topic

5

English Is Complicated

6

Equity Profile

7

Knowing What You Are Seeing: The Garden of Abdul Gasazi

10

Dimensions of Text Complexity

11

Text Complexity: Qualitative Measures Rubric: Literature Texts

12

Syntax Definition (1818)

13

Working with Examples

14

Deconstruction Exercise I

15

2

Objectives Self-Assessment
DAY 2 OBJECTIVES
SELF-ASSESSMENT

Pre-Day 2 Session
1 = Not Capable
2 = Unsure
3 = I Believe So, with
Some Practice
4 = Absolutely, Yes

Post-Day 2 Session
1 = Not Capable
2 = Unsure
3 = I Believe So, with
Some Practice
4 = Absolutely, Yes

I can recognize that the shifts change the focus of
standards-based instruction.

I can make instructional decisions based on an
understanding of text complexity.

I understand how to develop a sequence of textdependent questions that support student proficiency
with specific standards.

I can apply the Juice Sentence protocol to enhance
reading comprehension and support student writing.

I can infuse equity into instructional moves and
decision making.
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Unpacking Equity
Equity exists when the biases derived from dominant cultural norms and values no longer
predict or influence how one fares in society.
Equity systematically promotes fair and impartial access to rights and opportunities.
Equity may look like adding supports and scaffolds that result in fair access to opportunities, or
creating opportunities for all voices to be heard.
Educational Equity ensures that all children—regardless of circumstances—are receiving highquality, grade-level, and standards-aligned instruction with access to high-quality materials and
resources.
We become change agents for educational equity when we acknowledge that we are part of an
educational system that holds policies and practices that are inherently racist and that we have
participated in this system. We now commit to ensuring that all students, regardless of how we
think they come to us, leave us having grown against grade-level standards and confident in
their value and abilities.
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Staying on Topic Within a Grade and Across Grades

http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
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English Is Complicated
Unpacking Equity:
Equity exists when the biases derived from dominant cultural norms and values no longer
predict or influence how one fares in society.
Equity systematically promotes fair and impartial access to rights and opportunities.
Equity may look like adding supports and scaffolds that result in fair access to opportunities,
or creating opportunities for all voices to be heard.
Educational Equity ensures that all children—regardless of circumstances—are receiving highquality, grade-level, and standards-aligned instruction with access to high-quality materials
and resources.
We become change agents for educational equity when we acknowledge that we are part of
an educational system that holds policies and practices that are inherently racist and that we
have participated in this system. We now commit to ensuring that all students, regardless of
how we think they come to us, leave us having grown against grade-level standards and
confident in their value and abilities.
SECTION A
All English speakers use variants of American English, even “native” English speakers.
“Standard” English is currently the language of power in the United States.
Standard English is not linguistically a better or more superior variety of English. Its prestige lies in the
social value given to it as the language of education, the law, public administration, and so on. It is the
language of international diplomacy and business.
Standard English is infused with “Academic Language,” or “Academic English.”
SECTION B
All students benefit from learning Academic Language.
Students whose variant of English is closer to Standard English have a shorter path to proficiency with
academic language because the rules are similar. This does not mean these students are smarter.
We are the gatekeepers of academic language in the classroom.
Academic English proficiency is critical for all students.
It is our job as educators to value all variants of English, and to make Academic language accessible to all
students.

6

Equity Profile
How do my beliefs and biases play a role in the school(s) I serve?
Directions: Please take five minutes to reflect on the following questions based on your role
with schools and districts. Look at the back of the handout if you do not see your role identified.

TEACHERS
What evidence exists
that shows I value the
culture students bring
to the classroom?

When I see a student
who is speaking his or
her English variant or
a different language
with his or her peers,
what is my first
reaction?
How do I strike a
balance between
variants of English and
a focus on academic
language in my
classroom? What does
this look like? What
could this look like?
When I use
scaffolding, do I
scaffold up to the
standards, or do I
simplify content?
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COACHES AND INSTRUCTIONAL LEADERS
What evidence exists
that shows I value the
culture students bring
to the classroom?

When I see a student
who is speaking his or
her English variant or a
different language with
his or her peers, what
is my first reaction?
How do I support
teachers in identifying
when the objective
calls for the use of
academic language,
and when the objective
links to a product that
students can
accomplish or create
using conversational
variants?
What actions have I
taken that
demonstrate that I
believe all students can
meet gradelevel
standards?
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PARTNERS
How does my work with
schools and districts
emphasize the
importance of valuing
student culture?

How do my personal
beliefs about what
students are capable of
impact how I talk with
representatives from
schools and districts
about curriculum and
instruction?
How do I have
conversations with
school and district
leaders who feel that
students are unable to
meet grade-level
standards?

What actions have I
taken that demonstrate
that I believe all students
can meet grade-level
standards?
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Know What You Are Seeing: The Garden of Abdul Gasazi
CCSS.ELA-RL.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the
text as the basis for the answers.
CCSS.ELA.RL.3.2 Recount stories, including fables, folktales, and myths from diverse cultures; determine the
central message, lesson, or moral and explain how it is conveyed through key details in the text.
CCSS.ELA.RL.3.3 Describe characters in a story (e.g., their traits, motivations, or feelings) and explain how
their actions contribute to the sequence of events.
CCSS.ELA.SL.3.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 3 topics and texts, building on others' ideas and expressing their
own clearly.

Look-fors

Notes/Evidence

Questions/tasks address text and help
build knowledge by attending to its
particular structure, concepts, ideas, and
details.
Questions and tasks require
students to use evidence from the text to
demonstrate understanding and to
support their ideas about the text.
Instruction focuses on building students’
academic vocabulary in context.
Questions and tasks attend to the text’s
words, phrases, and sentences.
Students cite specific evidence from
text(s) to support analysis, inferences,
and claims orally and in writing.
Do students express their ideas through
both written and oral responses?
Do questions and tasks attend to the
words (academic vocabulary), phrases,
and sentences within the text?
Students use evidence to build on
one another’s observations or
insights during discussion or
collaboration.
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Dimensions of Text Complexity
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Text Complexity: Qualitative Measures Rubric:
Literature Texts
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Syntax Definition (1818)
“Syntax is a word which comes from the Greek. It means, in that language, the joining of several
things together; and, as used by grammarians, it means those principles and rules which teach
us how to put words together so as to form sentences. It means, in short, sentence-making.
Having been taught by the rules of Etymology what are the relationships of words, how words
grow out of each other, how they are varied in their letters in order to correspond with
variation in the circumstances to which they apply. Syntax will teach you how to give all your
words their proper situation or places, when you come to put them together into sentences.”

William Cobbett, A Grammar of the English Language in a Series of Letters: Intended for the Use
of Schools and of Young Persons in General, but More Especially for the Use of Soldiers, Sailors,
Apprentices, and Plough-Boys, 1831

My Definition
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Working with Examples
As you watch the video, take notes on the following:
How does this process allow
various entry points for
students across a continuum
of reading and writing
proficiency?

How does this process
address the language
standards?

How does this process
adhere to the Principles of
Language, Equity, and
Learners?
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Deconstruction Exercise I
I heard whispers about a school, a secret school for girls,
behind a green gate in a nearby lane.
Copy the sentence.

What does this sentence mean?

Write other things that you notice.

Write a new sentence mimicking the author’s structure.
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