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The Foundation for Success

ELA I

Grades 6-8

Day 1

Day 1 Objectives: Self-Assessment

DAY 1 OBJECTIVES
SELF-ASSESSMENT

Pre-Day 1 Session

Post-Day 1 Session

1 = Not Capable at this
Time

2 = Unsure

3 = | Believe So, with
Some Practice

4 = Absolutely, Yes

1 = Not Capable at This
Time

2 = Unsure

3 = | Believe So, with
Some Practice

4 = Absolutely, Yes

| can describe educationally equitable
environments.

| can analyze the trajectory of learning in
the Reading standards.

| can conduct a comprehensive text
complexity analysis.

| can identify instruction that incorporates
the first two shifts and standards.
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Unpacking Equity

Equity exists when the biases derived from dominant cultural norms and values no longer
predict or influence how one fares in society.

Equity systematically promotes fair and impartial access to rights and opportunities.

Equity may look like adding supports and scaffolds that result in fair access to opportunities or
creating opportunities for all voices to be heard.

Educational Equity ensures that all children i regardless of circumstances i are receiving high-
quality, grade-level, and Standards-aligned instruction with access to high-quality materials and
resources.

We become change agents for educational equity when we acknowledge that we are part of an
educational system that holds policies and practices that are inherently racist and that we have
participated in this system. We now commit to ensuring that all students, regardless of how we think
they come to us, leave us having grown against grade-level standards and confident in their value
and abilities.
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Literacy

Take three minutes to answer the following questions:

Nations are political and military units, but they are not necessarily the most important units in
economic life, nor are they very much alike in any economic sense. All that nations really have in
common is the political fact of their sovereignty. Indeed, the failure of national governments to
control economic forces suggest that nations are irrelevant to promoting economic success.

According to the paragraph, the economic power of nations is: A.
controlled by political and military success. B. the basis of their political
success. C. limited to a few powerful nations. D. relatively unimportant.

You can't receive more need-based aid than the amount of your financial need. For instance, if your
COA is $16,000 and your EFC is 12000, your financial need is $4,000, so you aren't eligible for
more than $4,000 in need-based aid. The following are the need-based federal student aid
programs: Federal Pell Grant.

What is COA?

If | make $400/week, how much financial aid do | need if tuition is $6000 a
semester?

If you purchase a used vehicle from a dealer registered outside New York State, the proof of
ownership is the title certificate or transferable registration signed over to the dealer by the
previous owner, plus the bill of sale or invoice from the dealer and other proofs from the dealer.

Explain what | need to do if | am a NYS resident and purchased a used vehicle
from a dealership in Ohio.
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Reading Standard 1

Read closely to determine what the text says
explicitly and to make logical inferences from it;
cite specific textual evidence when writing or
speaking to support conclusions drawn from the

text.

What must a student be able to do in order to address this standard comprehensively? Annotate the
standard as necessary; break it down into steps. Consider what explicit instruction they must have,
and what practice they must have, in order to accomplish this.
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Three Tiers of Words

Isabel L. Beck, Margaret G. McKeown, and Linda Kucan (2002, 2008) (Appendix A) have outlined a useful

model for conceptualizing categories of words readers encounter in texts and for understanding the

instructional and learning challenges that words in each category present. They describe three levels, or

tiers, of words in terms of the wordsé commonality ( mo
(broader to narrower).

While the term tier may connote a hierarchy, a ranking of words from least to most important, the reality is
that all three tiers of words are vital to comprehension and vocabulary development, although learning Tier
Two and Tier Three words typically requires more deliberate effort (at least for students whose first
language is English) than does learning tier one words.

1. Tier One words are the words of everyday speech usually learned in the early grades, albeit not at the
same rate by all children. They are not considered a challenge to the average native speaker, though
English language learners of any age will have to attend carefully to them. While Tier One words are
important, they are not the focus of this discussion.

2. Tier Two words (what the Standards refer to as general academic words) are far more likely to appear
in written texts than in speech. They appear in all sorts of texts: informational texts (words such as
relative, vary, formulate, specificity, and accumulate), technical texts (calibrate, itemize, periphery), and
literary texts (misfortune, dignified, faltered, unabashedly). Tier Two words often represent subtle or
precise ways to say relatively simple thingsd saunter instead of walk, for example. Because Tier Two
words are found across many types of texts, they are highly generalizable.

3. Tier Three words (what the Standards refer to as domain-specific words) are specific to a domain or
field of study (lava, carburetor, legislature, circumference, aorta) and key to understanding a new
concept within a text. Because of their specificity and close ties to content knowledge, Tier Three words
are far more common in informational texts than i
most readers (particularly student readers), they are often explicitly defined by the author of a text,
repeatedly used, and otherwise heavily scaffolded (e.g., made a part of a glossary).

Tier Two Words and Access to Complex Texts

Because Tier Three words are obviously unfamiliar to most students, contain the ideas necessary to a
new topic, and are recognized as both important and specific to the subject area in which they are
instructing students, teachers often define Tier Three words prior to students encountering them in a
text and then reinforce their acquisition throughout a lesson. Unfortunately, this is not typically the
case with Tier Two words, which by definition are not unique to a particular discipline and as a result
are not the clear responsibility of a particular content-area teacher. What is more, many Tier Two
words are far less well defined by contextual clues in the texts in which they appear and are far less
likely to be defined explicitly within a text than are Tier Three words. Yet Tier Two words are frequently
encountered in complex written texts and are particularly powerful because of their wide applicability to
many sorts of reading. Teachers thus need to be alert to the presence of Tier Two words and
determine which ones need careful attention.

Tier Three Words and Content Learning

This normal process of word acquisition occurs up to four times faster for Tier Three words when
students have become familiar with the domain of the discourse and encounter the word in different
contexts (Landauer & Dumais, 1997) (Appendix A). Hence, vocabulary development for these words
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occurs most effectively through a coherent course of study in which subject matters are integrated and
coordinated across the curriculum and domains become familiar to the student over several days or
weeks.

Examples of Tier Two and Tier Three Words in Context

The following annotated samples call attention to Tier Two and Tier Three words in particular texts
and, by singling them out, foreground the importance of these words to the meaning of the texts in
which they appear. Both samples appear without annotations in Appendix B.

Example 1: Volcanoes (Grades 4i 5 Text Complexity Band)
Excerpt:
In early times, no one knew how volcanoes formed or why they spouted red-hot molten rock.

In modern times, scientists began to study volcanoes. They still dondt knov
they know much about how a volcano works.

Our planet made up of many layers of rock. The top layers of solid rock are called the crust.
Deep beneath the crust is the mantle, where it is so hot that some rock melts. The melted, or
molten, rock is called magma.

Volcanoes are formed whenmagmapus hes its way up t hraustglhist he
is called a volcanic eruption. When magma pours forth on the surface, it is called lava.

Simon, Seymour. Volcanoes. New York: HarperCollins, 2006.

Of the Tier Two words, among the most important to the overall meaning of the excerpt is layers. An
understanding of the word layersi s necessary both to visual i Zagerst he
of solid rock are calledthecrusto ) and t o grasp the noti onflayerfs,oft he p
which the crust and the mantle are uppermost. Perhaps equally important are the word spouted and the
phrase pours forth; an understanding of each of these is needed to visualize the action of a volcano.

The same could be said of the word surface. Both layers and surface are likely to reappear in middle

and high school academic texts in both Iiteral an
surfacedo; Athis story has | ayers of stracdominthgmil) , wh |
grades 47 5.

Tier Three words often repeat; in this excerpt, all of the Tier Three words except mantle and lava

appear at least twice. Volcano(es) appears four timesd five if volcanic is counted. As is also typical with

Tier Three words, the text provides the reader with generous support in determining meaning, including
explicit definiti onmolen,(oekisgalled méigmdde maenldt edk,pedri ti on a
sentences (e.g., . . . called the crust. Deep beneath the crust . . .).
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Excerpt from Hatchet

Text Excerpt from Hatchet Chapter 2 by Gary Paulson

And he started crying with the screams, crying and slamming his hands against the wheel of the
plane, causing it to jerk down, then back up. But again, he heard nothing but the sound of his own sob
in the microphone, his own screams mocking him, comirgk lrato his ears.

¢tKS YAONRLKZ2YS® ! g NBySaa Odzi Ayid2 KAY® | S

You had to
Turn the mike switch off to hear anybody else. He reached to his belt and released the switch.

For a second all he heard was thhbusshof the empty airwaves. Then, through the noise and
static he heard a voice.

G2 K2S@OSNJ Aa OFfftAy3a 2y GKAa& NlydvAardcoyebngme. L N
,2dz FNBE O2@0SNARAYy3 YSod ,2dz NE O20SNAYy3I YSo® hgS

It stopped and Brian hithA 1 S 46AGOK® aL KSFNJ&@2dzH L KSI
switch.

Gw23aASNXWP L KI @S @&2dz y2sdeé ¢KS @2A0S 41 a OSSN
and location. Andsagverii 2 aA3dylf SyR 2F GNI'yavYiaarzyod hgsS

Please state my@iF A Odzf &> . NAlYy GK2dzZaKi® D2R® aé& RA
KS OFlyQi Ffted !'YyR L R2yQil (1y2¢ K2g (2 Fifteo IS
transmission properly.

CKSNE gFa I Y2YSyidQa K Sarkigralishakingiusand INast mask S
2T AGP ! YRSNEGI YROPOPDLIAE 20 ddpde2dz OFyQlu Ffeo /[ 2

. NRALFY O2dzZ R oF NBfeé KSINIKAY y263 KSFENR Y2a

plane is flying
b2¢g o0dzi L R2Yy Qi (y2® K2g YdzOK f2y3ISNXP h@SNI

Godpt 230 aArAIylLtod [ 2dz2NI € 20FGA2y LX SIFaSd Ct A

GL R2yQd 1y26 Yeé FEtAIAKAG ydzYoSNI 2N £ 20F GA2Y

He waited now, waited but there was nothing. Once, for a second, he thought he heardla bre
in the noise, some part of a word, but it could have been static. Two, three minutes, ten minutes, the
plane roared and Brian listened but heard no one. Then he hit the switch again.

GL R2 y20 1y2¢6 (GKS TFTtAIKG ydzYy oHangondNew 6k Y S
headed for the Canadian oil fields to visit my father and | do not know how to fly an airplane and the
LIAE 20 X¢€

He let go of the mike. His voice was starting to rattle and he felt as if he might start screaming
at any second. Hetook &8dSLJ o NBI § K® aLF GKSNX Aa lyeoz2Re )
' yagSNIE

Again he released the mike but heard nothing but the hissing of noise in the headset. After half
an hour of listening and repeating the cry for help he tore the headffan frustration and threw it to
the floor. It all seemed so hopeless. Even if he did get somebody, what could anybody do? Tell him to
be careful?
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All so hopeless.

He tried to figure out the dials again. He thought he might know which was spaet a
lighted number thatread 160 dzi KS RARY QO 1y2¢ AF GKFG gl a | O
just meant how fast the plane was moving through the air and not over the ground. He knew airspeed
was different from groundspeed but not by how much

t I NIia 2F 062214a&4 KSQR NBIR | o62dzi FteAay3a OF YS
GKS LIXIFYyS GKNRdAdAK (GKS dl1ed {AYLXS d(dKAy3aa GKIF G

Nothing could help him now.

An hour passed. He picked up the headset and taigainit was, he knew, in the end all he
had-but there was no answer. He felt like a prisoner, kept in a small cell that was hurtling through the
sky at what he thought to be 160 miles an hour, hea#te8 RA RY Q -judt fieaded ¢ K S NB
A2YSGHKSNBE dzy At X

Thereit was. Until what? Until he ran out of fuel. When the plane ran out of fuel it would go
down.

Period.

Or he could pull the throttle out and make it go down now. He had seen the pilot push the
throttle in to increase speed. If he pulled the throttle bamkt, the engine would slow down and the
plane would go down.

Period.

Or he could pull the throttle out and make it go down now. He had seen the pilot push the
throttle in to increase speed. If he pulled the throttle back out, the engine would slow doahen
plane would go down.

Those were his choices. He could wait for the plane to run out of gas and fall or he could push
the throttle in and make it happen sooner. If he waited for the plane to run out of fuel he would go
farther-but he did not know wtah way he was moving. When the pilot had jerked he had moved the
plane, but Brian could not remember how much or if it had come back to its original course. Since he
did not know the original course anyway and could only guess at which display might cmnpass
theonereading34KS RAR y20 (1y26 6KSNS KS KIFIR 0SSy 2NJ
much difference if he went down now or waited.

Everything in him rebelled against stopping the engine and falling now. He had a vague feeling
that he was wrong to keep heading as the plane was heading, a feeling that he might be going off in
the wrong direction, but he could not bring himself to stop the engine and fall. Now he was safe, or
safer than if he dowsthe plane was flying, he was still breathi When the engine stopped he would
go down.

So he left the plane running, holding altitude, and kept trying the radio. He worked out a
system. Everyen minutes by the small clock built into the dashboard he tried to radio with a simple
YSaal ASKSdILIPpy§ARGKSNS yeoz2Reé fAadSyay3a 42 YS

In the times between transmissions he tried to prepare himself for what he knew was coming.
When he ran out of fuel the plane would start down. He guessed that without the propeller pulling he
would have to push the nose down to keep the plane fiyieghought he may have read that
somewhere or it just came to him. Either way it made sense. He would have to push the nose down to
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keep flying speed and then, just before he hit, he would have to pull the nose back up to slow the
plane as much as possible.
It all made sense. Glide down, then slow the plane and hit.

Hit.
| S ¢g2dd R KIS G2 FTAYR F Of SINAy3 | a KS gSy
seen one

Oft SINAY3I aAyOS G(KS@QR adlNISR FfteAaAy3d 2ddthrolghi KS
them. No roads, no trails, no clearings.

Just the lakes, and it came to him that he would have to use a lake for landing. If he went down
in the trees he was certain to die. The trees would tear the plane to pieces as it went into them.

He wouldhave to come down in a lake. No. On the edge of a lake. He would have to come
down near the edge of a lake and try to slow the plane as much as possible just before he hit the
water.

Easy to say, he thought, hard to do.

Easy to say, hard do. Easy say, lthrdit became a chant that beat with the engine. Easy say,
hard do.

Impossible to do.

He repeated the radio call seventeen times at the-temute intervals, working on what he
would do between transmissions. Once more he reached over the pilot anieduam on the face,
but the skin was cold, hard cold, death cold, and Brian turned back to the dashboard. He did what he
could, tightened his seatbelt, positioned himself, rehearsed mentally again and again what his
procedure should be.

When the planean out of gas he should hold the nose down and head for the nearest lake and
GNB G2 Fteé (GKS LXIFYS 1AYR 2F 2yiG2 GKS &I G§SN®
water. And just before it hit he should pull back on the wheel and sl@ptane to reduce the impact.

Over and over his mind ran the picture of how it would go. The plane running out of gas, flying
the plane onto the water, thecrasi N2 Y LJA OG dzZNSa KSQR 4SSy 2y (St ¢
tried to be ready.

But between the seventeenth and eighteenth radio transmissions, without a warning, the
engine coughed, roared violently for a second and died. There was a sudden silence, cut only by the
sound of the windmilling propeller and the wind past the cockpit.

Brianpushed the nose of the plane down and threw up.
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Qualitative Dimensions of Text Complexity

Levels of Meaning (literary texts) or Purpose (informational texts)

T Single |level of meaning Y Multiple |levels of mean

T Explicitly s tinaptictplurpgse; may beshadelY or obscure
Structure

T Simple Y Compl ex

T Explicit Y Implicit

T Conventional Y Unconventional (chiefly Iliterary
1 Events related in chronological order Y EvV etaxtsk
il

Traits of a common genre or subgenre Y Traits
texts)

Si mple graphics Y Sophisticated graphics

T Graphics unnecessary or merely supplementary to understanding thetextY Gr aphi cs essent

understanding the text and that may provide information not otherwise conveyed in the text

Language Conventionality and Clarity

T Literal Y Figurative or ironic
T Clear Y Ambiguous or purposefully misleading
T Contemporary, familiar YiiaArchaic or otherwise unf.
T Conversational Y Gener apeciiecademi ¢c and domain
Knowledge Demands: Life Experiences (literary texts)
9 Simple theme Y Complex or sophisticated theme
i Single theme Y Multiple themes
1 Com[non, everyday experiences obxperehcesdistincyly differemttfrans t i c
oneds own
1 Single perspective Y Multiple perspectives
T Perspective(s) |like onebdbs own Y Perspective(s) un|
Knowledge Demands: Cultural/Literary Knowledge (chiefly literary texts)
f Everydayk nowl edge and familiarity with genre convent.i
useful
f Low intertextuality (few if any references/ all usi
references/allusions to other texts)
Knowledge Demands: Content/Discipline Knowledge (chiefly informational texts)
i Everyday knowledge and familiarity with genre con

perhaps specialized discipline-specific content knowledge required

1 Low intertextuality (few if any references t o/ ci t ati ons of other texts)

references to/citations of other texts)

Adapted from ACT, Inc. (2006). Reading between the lines: What the ACT reveals about college readiness in reading. lowa City, |A: Author; Carnegie Council on Advancing Adolescent Literacy. (2010).
Time to act: An agenda for advancing adolescent literacy for college and career success. New York: Carnegie Corporation of New York; Chall, J. S., Bissex, G. L., Conrad, S. S., & Harris-Sharples, S.
(1996). Qualitative assessment of text difficulty: A practical guide for teachers and writers. Camb r i dge, UK: Br ookl ine Books; Hess, K., & Biggam,
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Qualitative Measures Rubric: LITERATURE

Exceedingly Complex

Very Complex

Moderately Complex

Slightly Complex

TEXT STRUCTU

Organizations intricate with
regard to such elements as point g
view, time shifts, multiple
characters, storylines, and detail

Organization:May include
subplots, time shifts, and
more complex characters

Organization:May have two
or more storylines and
occasiondly be difficult to
predict

Organization:ls clear,
chronological, or easy to
predict

Use of Graphicdf used,
illustrations or graphics are
essential for understanding the
meaning of the text

Use of Graphicdf used,
illustrations or graphics
support or extend the
meaning of the text

Use of Graphicdf used, a
range of illustrations or
graphics suppod selected
parts of the text

Use of Graphicdf used,
illustrations either directly
support and assist in
interpreting the text or arg
not necessary to
understanding the meani
of the text

LANGUAGE | Conventionality:Dense and Conventionality:Fairly Conventionality:Largely Conventionality:Explicit,

FEATURES | complex; contains abstract, ironic,| complex; contains some explicit and easy to literal, straightforward,
and/or figurative language abstract, ironic, and/or understand, with some easy to understand

figurative language occasions for more coplex
meaning

Vocabulary:Complex, generally Vocabulary:Fairly complex Vocabulary:Mostly Vocabulary:
unfamiliar, archaic, subjeetpecific, | language that is sometimes | contemporary, familiar, Contemporary, familiar,
or overly academic language; may| unfamiliar, archaic, subject conversational; rarely conversational language
be ambiguous or purposefully specific, or overly academic | unfamiliar or overly
misleading academic
Sentence StructureMainly Sentence StructureMany Sentence Structure: Sentence Structure:
complex sentences with several complex sentences with Primarily simple and Mainly simple sentences
subordinate clauses or phrases; | several subordinate phrases ¢ compound sentences, with
sentencesften contain multiple clauses and transition words | some complex constructions
concepts

MEANING Meaning:Multiple competing leveld Meaning: Multiple levels of Meaning: Multiple levels of | Meaning:One level of
of meaning that are difficult to meanirg that may be difficult | meaning clearly meaning; theme is
identify, separate, and interpret; to identify or separate; theme| distinguished from each obvious and revealed
theme is implicit or subtle, often is implicit or subtle and may | other; theme is clear but early in the text.
ambiguous, and revealed over the| be revealed over the entirety | may be conveyed with somg
entirety of the text of the text subtlety

KNOWLEDGE | Life ExperiencesExplores complex] Life ExperiencesExplores Life ExperiencesExplores Life ExperiencesExplores
DEMANDS sophisticated or abstract themes; | themes of varying levels of several themes; experience{ a single theme;

experiences portrayed are distinctl
different from those of the
common reader

complexity or abstraction;
experiences portrayed are
uncommon to mosteaders

portrayed are common to
many readers

experiences portrayed ar
everyday and common to
most readers

Intertextuality and Cultural
Knowledge:Many references or
allusions to other texts or cultural
elements

Intertextuality and Cultural
Knowledge:Some references
or allusions to other texts or
cultural elements

Intertextuality and Cultural
Knowledge:Few rderences
or allusions to other texts or
cultural elements

Intertextuality and
Cultural KnowledgeNo
references or allusions to|
other texts or cultural
elements
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Reader and Task Considerations

Studentsability to read complex text does not always develop in a linear fashion.

Although the progression of Reading standard 10 (see below) defines requiredigyrade

AN RS INRGUOUK Ay adGdzRSyiaQ lFoAtAGe (G2 NBFR 0O2YL
individual students is unlikely to occur at an unbroken pace. Students need opportunities

to stretch their reading abilities but also to experience the satisfaction and pleasure of

easy, fluent reading within them, both of which teendards allow for. As noteabove,

4dzOK FFOG2NAR |a adGdzRSyiaQ Y20AQ0LFGA2ys (y2s6ftSR3
play in text selection. Students deeply interested in a given topic, for example, may

engage with texts on that subject across a range of complexity. Partiasles tay also

require students to read harder texts than they would normally be required to.

Conversely, teachers who have had success using particular texts that are easier than

those required for a given grade band should feel free to continue to use gwelong as

the general movement during a given school year is toward texts of higher levels of

complexity.

Students reading well above and well below gradad level need additional support.
Students for whom texts within their text complexity gradenid (or even from the next
higher band) present insufficient challenge must be given the attention and resources
necessary to develop their reading ability at an appropriately advanced pace. On the
other hand, students who struggle greatly to read textthimi (or even below) their text
complexity grade band must be given the support needed to enable them to read at a
gradeappropriate level of complexity.

Even many students on course for college and career readiness are likely to need

scaffolding as theynaster higher levels of text complexifs they enter each new grade

band, many students are likely to need at least some extra help as they work to

comprehend texts at the high end of the range of difficulty appropriate to the band. For

example, many sidents just entering grade 2 will need some support as they read texts

that are advanced for the gradeg2text complexity band. Although such support is

educationally necessary and desirable, instruction must move generally toward

decreasing scaffoldingndincreasing independenceith the goal of students reading
AYRSLISYRSyGfte YR LINRPFAOASyGte gAGKAY |+ 3IAQBSY
year (continuing the previous example, the end of grade 3).
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Day 1: Video Observation Worksheet

Directions: Answer the questions based on low-inference evidence.

QUESTIONS VIDEO

What standards are at the
center of this lesson?

Is a majority of the lesson spel
listening to, reading, writing
about, or speaking about
text(s)?ldentify evidence.

Are the text(s) at or above the
complexity level expected for
the grade and time in the
school year?

Do the questions and tasks
address the text by attending t
its particular structure,
concepts, ideas, events, and
details? Whatvidence
supports this?

Do the questions and tasks
require students to use
evidence from the text to
demonstrate understanding
and to support their ideas
about the text?

Do students express their ideal
through both written and oral
responses?

Dogquestions and tasks attend
to the words (academic
vocabulary), phrases, and
sentences within the text?
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The Language of Complex Text

ELA |
Grades 6-8
Day 2

Day 2 Objectives: Self-Assessment

PreDay 2 Session PostDay 2 Session
DAY 2 OBJECTIVES 1 = Not Capablat This Time 1 = Not Capablat This Time
SELF -ASSESSMENT 2 = Unsure 2 = Unsure
3 = | Believe So, with 3 = | Believe So, with Some
Some Practice Practice
4 = Absolutely, Yes 4 = Absolutely, Yes

| have a solidinderstanding othe
Principles forLanguagesuity and
Learners.

| can assess text complexity

| can dentify instructional scaffolds
that support student access to
complex text.

| canapply the Juicy Sentence
protocol to scaffold student
understanding of text.

| can infuse equitynto instructional
moves and decisiemaking.
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Language Is Complicated

Unpacking Equity:
Equity existavhen the biases derived from dominant cultural norms and values no longer predict or
influence how one fares in society.

Equity systematically promotes fair and impartial access to rights and opportunities.

Equity may look likeadding supports and scaffolds that result in fair access to opportunities, or
creating opportunities for all vo&s to be heard.

Educational Equity ensureat all childrent regardless of circumstancesare receiving high
quality, gradelevel, and standardaligned instruction with access to higjuality materials and
resources.

We become change agenter educational equity when we acknowledge that we are part of an
educational system that holds policies and practices that are inherently racist and that we have
participated in this system. We now commit to ensuring that all stusleregardless of how we think
they come to us, leave us having grown against gtadel standards and confident in their value and
abilities.

SECTION A
lff 9y3afAAK aLISH]1SNAR dz&S GFENAIFIYyGa 2F ! YSNROI Yy
G { G y RglishI €urréntly the language of power in the United States.

Standard English is not linguistically a better or more superior variety of English. Its prestige lies in
the social value given to it as the language of education, the law, public admiiwsteatd so on. It
is the language of international diplomacy and business.

{GFYRIFINR 9y3fAdaK Ad AYTFdASR 6AGK a! OF RSYAO [y

Section B
All students benefit from learning Academic Language.

Students whose variant of Englisitisser to Standard English have a shorter path to
proficiency with Academic Language because the rules are similar. This does not mean these
students are smarter.

We are the gatekeepers of Academic Language in the classroom. Academic firo§bsmncy is
critical for all students. It is our job as educators to value all variants of English, and to make
Academic Language accessible to all students

Standards INSTITUTE 18



Developing My Profile: Teachers, Coaches, and Instructional
Leaders

What evidence exists that
shows | value the culture
students bring to the
classroom?

When | see a student who is
speaking his drer English
variant or a different languagd
with his or her peers, what is
my firstreaction?

How do | strike a balance
between variants of English
and a focus on academic
language in my classroom?
What does this look like? Wh{
couldthis look like?

When | use scaffolding, do |
scaffold up to the standards,
or do | simplify content?
Explain.

Additional Question for
Coaches and Instructional
LeadersWhat actions have |
taken thatdemonstrate that |
believe all students can meet
gradelevelstandards?

Additional Question for
Coaches and Instructional
LeadersHow do | support
teachers in identifying when
the objective calls for the use
of academic language, and
when the objective links to a
product that students can
accomplish or create using
conversational variants?

Standards INSTITUTE



Developing My Profile: Partners and System Leaders

Howdoes my work with
schools and districts
emphasize the importance of
valuing student culture?

How do my personal beliefs
about what students are
capable of doing impact how
talk with representatives from
schools andistricts about
curriculum and instration?

How do | have conversations
with school and district leade
who feel that students are
unable to meet graddevel
standards?

What actions have | taken tha
demonstrate that | believe all
students can meet gradevel
standards?

Standards INSTITUTE



Text Complexity

Layers of meaning

Text features
Purpose Genre
Concept. Organization
complexity
Vocabulary

Sentence length

Sentence structure
Figurative language
Regional/archaic dialects
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Text Complexity: Qualitative Measures Rubric: Informational

Exceedingly Complex Very Complex Moderately Complex Slightly Complex
TEXT Organization:Connections Organization:Connections Organization:Connections Organization Connections
STRUCTURE| among an extensive range of [ among an expanded range of | among some ideas or events| among ideas, processes or
ideas, processes, or events arg ideas, processes, or events aregl are implicit or subtle; events are explicit and clear;
deep, intricate, and often often implicit or subtle; organization is evident and organization of text is
ambiguous; organization is organization may contain generally sequential or chronological, sequential or
intricate or disciplinespecific multiple pathways or exhibit chronological easy to predict
some disciplinespecific traits
Text Featureslf used, are Text Featuresltf used, directly | Text Featurestf used, Text Featurestf used, help the
essential in understanding SYyKFyO0S (KS NB|SyKIyOS (KS NJ reader navigate and
content understanding of content understanding of content understand content but are no
essential to understanding
content.
Use of Graphicdf used, Use of Graphicdf used, Use of Graphicdf used, Use of Graphicdf used,
intricate, extensive graphics, | graphics, tables, charts, etc., | graphics, pictures, tables, and graphics, pictures, tables, and
tables, charts, etc., are support or are integral to charts, etc., are mostly charts, etc. are simple and
extensive and integral to understanding the text supplemenéry to unnecessary to understanding
making meaning of the text; understanding the text the text but they may support
may provide information not and assist readers in
otherwise conveyed in the text understanding the written text
LANGUAGE | Conventionality:Dense and Conventionality:Fairly complex;] Conventionality:Largely Conventionality:Explicit,
FEATURES | complex; contains considerabld contains some abstract, ironic, | explicit and easy to literal, straightforward, easy to
abstract, ironic, and/or and/or figurative language understand, wih some understand
figurative language occasions for more complex
meaning
Vocabulary:Complex, generally Vocabulary:Fairly complex Vocabulary:Mostly Vocabulary:Contemporary,
unfamiliar, archaic, subject language that is sometimes contemporary, familiar, familiar, cawversational
specific, or overly academic unfamiliar, archaic, subject conversational; rarely overly | language
language; may be ambiguous ¢ specific, or overly academic academic
purposefully misleading
Sentence StructureMainly Sentence StructureMany Sentence StructurePrimarily | Sentence StructureMainly
complex sentences with severd complex sentences with severgl simple and compound simple sentences
subordinate clauses or phraseq subordinatephrases or clauses | sentences, with some comple]
and transition words; sentence| and transition words constructions
often contain multiple conceptd
PURPOSE Purpose:Subtle and intricate, | Purpose:mplicit or subtle but | Purpose:mplied but easy to | Purpose:Explicitly stated,
difficult to determine; includes | fairly easy to infer; more identify based upon context o| clear, concrete, narrowly
many theoretical or abstract theoretical or abstract than source focused
elements concrete
KNOWLEDGH Subject Matter Knowledge: Subject Matter Knowledge: Subject Matter Knowledge: | Subject Matter Knowledge:
DEMANDS Relies on extensive levels of | Relies on moderate levels of Relies on common practical | Relies on ewgday, practical
disciplinespecific or theoretical| disciplinespecific or theoretical | knowledge and some knowledge; includes simple,
knowledge; includes a range o] knowledge; includes a mix of | disciplinespecific content concrete ideas
challenging abstract concepts | recognizake ideas and knowledge; includes a mix of
challenging abstract concepts | simple and more complicated
abstract ideas
Intertextuality: Many Intertextuality: Some Intertextuality: Few Intertextuality: No references
references or allusions to othel references or allusions to other| references or allusions to or allusions to other texts, or
texts or outside ideas, theories| texts or outside ideas, theories,| other texts or outside ideas, | outside ideas, theorig etc.
etc. etc. theories, etc.
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Syntax Definition

G{&yUilE A& I 62NR 6KAOK O2YSa ®H&RY (KS I
joining of several things togethemnd, as used by grammarians, it means those
principles and rules which teach us how to put words together so as to form
sentences. It means, in shasgntencamnaking Having been taught by the rules of
Etymology what are the relationships of words, howds@row out of each other,

how they are varied in their letters in order to correspond with the variation in the
circumstances to which they app8yntaxwill teach you how to give all your

words their proper situations or places, when you come to permtkogether into
aSyiSyoSaoé

William CobbettA Grammar of the English Language in a Series of Letters: Intended for The Use
of Schools and of Young Persons in General, but More Especially for the Use of Soldiers, Sailors,

Apprentices, and Plougdoys, 1818

My Definition
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Working with Examples

As you watch the video, take lownference notes on the following:

Juicy Sentence:

{ dzR| y ® ¢

Gt FNJ Y& YIAYy OKINIOGSNE {If@FxX Aa ol asSR
the challenges of the war, the loss of his family, and the hostie@ment of southern

How does this process allow How does this process address t
various entry points for students | Language standards?

across a continuum of reading ar
writing proficiency?

How does this process
adhere to thePrinciples of
Language Equity and
Learners?

\What supports does the teacher provide to promote equitable access to completion of the task?

Standards INSTITUTE
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Deconstruction Exercise

And Hispanics across California and the nation who don't work in agriculture are better off
today because of what the farm workers taught people about organization, about pride and

strength, about seizing control over their own lives.

Copy the sentence.

What does this sentence mean?

Write other things that you notice.

N
Z
S
[N
(0p))

<
0]
Q
Qx
(0p))

<
c

w»
<
O«
(0p))

YAYAO1TAYy3 GKS | dziK2NDa aiN.
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Language Progressive Skills, by Grade
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Juicy Sentence Instruction: Your Turn

15 minutes at your tables:
As a table, select a sentence from the text critical to its meaning that highlights an area of complexity
identified in the complexity analysis.
1 Identify howyouwould provide amini-lessonbasedon areasof complexity.
1 Identifythe standardto whichyour mini-lessonwould align(seed_anguage Progressive Skills, by Giade
handou for ideas).
1 Practice with your group how you would deliver instruction aroundgbigence.
Youwill havea chanceto either co-presentor individuallypresentyourlessonwith anothergroup.
1 Ensure you have your own copynaftes.

=

55 minutes with new groups:
Count off by 4.
1 Write down youmumber.
1 Relocate with all of the other individuals in the room who share youmnber.
1 Takes minutesto copyyour sentenceonto apieceof chartpaper.Youwill likely havea partnerwho
shares your number AND sentence. If so, yowcadieach.
1 Eachindividual/pairwho sharea sentencewill instructfor 10 minutesusingthe JuicySentenceprotocol
with the restof the groupasstudentparticipants.(seepackethandout: Implementingthe Protocol)
1 Atthe endof eachl0-minute sessionparticipantscanjot downfeedback(whatwent well, evenbetter
if) to hand to peersafter everyone hagone.
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Juicy Sentence Instruction: Sample Mini-Lesson Script

Step 1: Introducing the Sentence

Write the following sentence on chart paper, chalkboard, or whiteboard posted in a location visible to all

Step 1: Understand the Rationale: students.

Juicy sentences are best taught organically and in

the context of a complex text to support the Example: At the dawn of history, its morality was not quesd;
students’ understanding of the text. Other it was simply a fact, like drought or diseas#ne manner in which
sentences from the read-aloud may also be tribes and then civilizations sought power and settled their

appropriate for juicy sentence work, depending on
previous grammar learned, what students need to
master or practice, or another standard that ) )
needs to be introduced. Students guide the Read the sentence to the students, then read it again chorally
learning within and across the juicy sentence with the students.

lessons.

differences.

It is sometimes helpfula point out the sentences before this

sentence to emphasize context and address pronouns.

ExampleThese questions are not new. War, in the form of another appeared with the firsiitaat.
j dzSaGA2yaK Aa¢CKSAaASE ljdzSadAaz2¢gme. I NE RSAONAOSR Ay (K

. . . . | Why Copy the Sentence?
Direct students to copy the sentence. This will draw their Copying complex sentences pushes students into

attention to each of the details of the sentence (capitals, | e specificity of the work. Copying the sentence

punctuation, spelling, etc.) correctly is often a challenge, when it comes to
truly complex sentences. Students need to focus
Step 2: Determining the Meaning on the grammatical elements that they will use in

their final sentences. It also transitions them into
the next two phases: making meaning and
identifying what is different or stand-out about
the sentence.

Direct students to write what they think the sentence
means. Having students focus on the meaning of the
sentence before thejocus on the grammar supports the
idea of reading to understand first.

Scaffolding options:
1 If necessary, use the sentence stdrthink this sentence means Discuss meanings with
class.
1 Paraphrasehe sentence: This is an optional step and barused as a scaffold to making meaning
from the sentence. If students can paraphrase accurately, then they will likely understand the meaning
of the sentence.

Example: Call on several students to discuss, and get a group consensus about the meaning.
If needed, guide students with supporting questions to help them determine that the sentence is about war
existing from the beginning of time.
T 'alz a2KIFG R2Sa WG GKS REgy 2F KAAG2NEQ YSIy
T a1l d2KFEG R2S&a WY2NIOILFfAGeQ YSIYyKeé a!'yR gKIFGQ
text and reread the previous sentence. [Watr]
T a1l G2KIFIG R2Sa WRNKdZIKGI FyR RAaSIFasSQ YS
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1T ¢KSYy holYlI &alreéeas aAld ¢l a airvyLixe | FlLOGx tA1S
discussion has elicited an appropriate meaning, write a model of what the sentence means on the Juic
Sentence chart paper, chalkboard, or whiteboard.

1 Encourage the students to use synonyms rather than just restating the sentence (i.e., Life and death
KFELIJISya FyR Aa | OOSLIWISR: Al0Qa K2g¢g LIS2L)X S 320

Step 3: Recording Notices

Direct students to record unusual language gisand grammatical elements that they notice in the

sentence.

When juicy sentences are introduced, students may struggle with noticing grammatical elements. Support the
Gy20A0Ay3aé¢ o0& Y2RSEAYy3I + FSé dzyiAf tatibksStisiokagzR Sy G &
allow students to struggle a bit the first time to establish the expectation of independent work and to
determine the knowledge base of the students.

Language equityHave the students Turn and Talk with a partner about the meanifitige sentence and the
grammatical elements they noticed. Consider asking students to focus on unfamiliar words.

9EF YLX SY {2YS &idzRSyida YIe &aiNHzZZ3ItS 6A0GK (GKS y2dz
and discuss how it is used ireteentence.

T a1 dGhol Yl ale&a WY2iNdKi2A GRA Ro [ya2 (y 2 (dzSjadaShE2iyAK2é y
GKFG GKAA Aa LI aaArgsS @2A0S® hol Yl R2Sa yz2i
choice?

D (D

=2
|.
Step 4: Identifying and Discussing Gramatical Elements: A MinLesson in Context

This sentence provides the opportunity to focus on the passive voice used by Obama throughout the speech,
which is considered grammatically incorrect in many places but used by choice.

Example: Step 4: Understand the Rationale:

Use of passive voice as an intentional rhetorical devitteein | Make sure the sentence you select has elements
ASyiGSyOSy araida Y2NIfAGe gl g ofsammatical complexity with which students Y R
the speech: are expected to be proficient at this grade level
' OR elements that you have noticed, through

1 20n|16 will l?”ebk”led' df iol student writing trends, need additional focus. Use
vilians will b€ Spared from vicience. the sentence as an opportunity to provide a

Just war was rarely observed. mini-lesson.
Wars have been fought.
Billions have been lifted.
More civilians are killed than soldiers

=A =4 =4 =4 =

Share with students:

Passive voice as that thing established writers warn aspiring writers to avoid.

How does the passive voice work? Grammatically, the passive voice is a sentence in which a noun is acted L
rather than acting. The passive voice is a way of constructing a sentence so that the object of the action is ca
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as the subject. This construari often allows politicians to acknowledge wrongdoing without explicitly

assigning blame for that wrongdoing.

This method of sentence construction®e& LIK I a AT S& GKS | OG2NJ I YR KAIKE A-
that rhetors often like to take adntage of.

baArdaidl1Sa 6SNB YIRShHh Aad O2YY2yfteé dzaSR Ay LR{AGAO
all because of a simple manipulation of sentence structure. It is a calculated way to avoid saying, "I made
mistakes."

Throughout historythere have been many times politicians used passive voice to deflect blame.

Remind students of the context of this speech, accepting the Nobel Peace Prize, diplomacy, global leaders. /
students why one would decide to use passive voice so consisteattpeech? Is this the time and place for
Obama to award blame throughout his speech? Authors use language intentionally, including passive voice.
Ask students if they can think of times when not blaming would be inappropriate.

Step 5: Directing studes to craft a sentence using the subject of the mileisson and the structure of the
sample sentence.

This allows you to ascertain student proficiency with implementing the learning from thelesson as a
formative assessment, and also provides studgmégtice with constructing complex sentences. This is the
most critical portion, where students demonstrate their growing ability to write like they read, with academic
language and correct punctuation when using compound and complex sentences.

Extension:

| I @S aGdzRSyida gNARGS | aSyidSyOS Ay LI aairgsS @2a0S8
uncomfortable. Then have them rewrite the sentence in active voice. Partner and discuss the impact of each.
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OPTIONAL (IF TIME): Sharing Thinking About Juicy Sentences

Juicy Sentence: Identify a sentence from the text that would be a
strong sentence to squeeze the juice from.

What makes the sentence
you chose complex enoug
for deep analysis?

What Reading standard
(besides Standard 1) woul
you want to explore with
this sentence?

What opportunities
for language
standardbased
direct instruction (or
review) does this
sentence provide?

What additional
instructional opportunities
does this sentence
present?

How is using this
sentence in this way
supporting a principle
of equity?
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Accessing Text: Building Knowledge and
Close Reading

ELA I
Grades 6-8
Day 3

Day 3 Objectives: Self-Assessment

PreDay 3 Session PostDay 3 Session
DAY 3 OBJECTIVES 1 = NotCapable at This Tim¢ 1 = Not Capable at This Tim¢
SELF -ASSESSMENT 2 = Unsure 2 = Unsure
3 = | Believe So, with Some| 3 = | Believe So, with Some
Practice Practice
4 = Absolutely, Yes 4 = Absolutely, Yes

| am confident in my
understanding of the relationship
betweenknowledge and fluency.

| can make instructional decisiong
that leverage texts to support
fluency practice, academic
language, and comprehension.

| can evaluate the instructional
utility of a text for knowledge
building.

| understand howequitable
scaffolding is used to support
student access to complex texts.
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Anostraca

Phylum Arthropoda

Subphylum Crustacea

Class Branchiopoda

Number of families 8

Thumbnail description: Lower crustaceans with elongated bodies and paired eyes on
stalks; the body lacks a carapace (hard or bony shell)

On the basis of evidence from the fossil order Lipostraca, and the Upper Cambrian
species Rehbachiella kinnekullensis, the anostracan line apparently split off at a very
early stage from the rest of the Branchiopoda, about 500 million years ago. The
organisms are widely considered the most primitive living crustaceans. Currently,
scientists count eight families in two suborders within the Anostraca.

The organisms are medium-sized branchiopods, usually 0.39-1.18 in (1-3 cm) long; but
a few raptorial species, such as Branchinecta gigas, may grow as long as 3.9 in (10
cm). The organism'’s thoracic limbs are flattened and leaflike, without true joints; the
body lacks a carapace. Typical anostracans have 11 pairs of limbs, but some atypical
species may have as many as 10, 17, or 19 pairs. One peculiar feature of all anostracan
species is that they swim upside down. Some are largely translucent and hard to spot in
the water; others, however, may develop bands or zones of bright color. The ovisac of
females is often deep orange, red, or blue, and the rays in the branches of the tail may
also have a distinctive color. The entire animal may develop a bright red or orange
color. The eggs or cysts of anostracans are noteworthy because they are surrounded by
a thick wall that allows them to resist drought and high temperatures. They develop into
a gastrula containing about 4,000 cells, and then stop developing in order to survive
adverse conditions. This stage of latency may continue for long periods of time, possibly
more than a century.

There are no extant marine organisms, but some species may occur in mountain lakes
with almost pure water, while others—mainly Artemia—occur in saturated brine. In the
Artemiina, the distribution of Artemia and Parartemia species used to be
complementary. Artemia occurred in bodies of salt water on all continents except
Australia, and Parartemia only in Australia. In the twentieth century, however, several
species of Artemia were successfully introduced in various parts of Australia.

Most families of anostracans are found on three or four continents, but their ranges are
often restricted to parts of a continent at the subfamily or genus level. At the species
(and sometimes genus) level, ranges may be extremely small, often restricted to the
type locality. Such is the case with several species of Californian Branchinecta.
Anostracan species with wide geographic ranges are usually under little or no threat. In
densely inhabited areas, however, where there is intense competition between urban
and agricultural development on the one hand and conservation efforts on the other,
many habitats have either been are threatened by obliteration. Such Florida endemics
as Dexteria floridana may already be extinct.
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Ephemeral Ponds

What are Ephemeral Ponds?
Ephemeral ponds are small, isolatedtiands that dry periodicallyThese ponds can be deeggndbottomed
depressions with vegetation along the edge, tiny depressions covered with leaves that only fill during large
rain events, or large, shallow ponds with cypress or tupelo trees growing throughpdtoperiod is the
duration a pnd holds waterPond hydroperiod in Florida can vary from y&agear and from pond to pond.
Some ponds hold water only for a few weeks, and some can hold water for a year or more.
Other common names for ephemeral ponds inclegdemeral wetlands, isolated wetlands,rGlina bays,
seasonal ponds, cypress domes, sinkhole wetlands, seasonal marshes, intermittent ponds, pineland
depressions, depressional wetlands, and vernal pools.
What are PondBreeding Amphibians?
Pondbreeding amphibians are frogs and salamanders thhaed in temporarywetlands.In Florida, 28
amphibian species breed in ephemeral ponds eithetwsieely or opportunisticallyBoth common (southern
leopard frog, oak toad) and rare (striped newt, tiger salamander) species utilize these wetlands.
These amnals spend most of their lives in the uplands and use ponds only for shootipeo breed.The
terrestrial habitat surrounding ephemeral ponds is as important for theivisal as the wetland habitat.
Pondbreeding amphibians frequently are found ové&X®m (approx. 0.1 miles) from the nearest breeding
pond and some individuals have been documented as far as 2km (1.2 miles).
How uplands are utilized by amphibians depends on the speciesahghility, and other factordVost are
fossorial and bury theselves in friable soils, down lggsaf litter, and stumpholesviany also utilize the
burrows of gopher tortoises, pocket gophers, and other species.
Why are Ephemeral Ponds Important?
Ephemeral ponds are essential to the survival of many amphibiashsther speciesBecause the ponds dry
periodically, predacious fislsually are not presenSome amphibian species lack the defenses texist
with predatory fish and require fishds ponds for breeding habitatherefore, ephemeral ponds support
different species than do lakes and rivers.
These ponds are a source of high diversity and biomass and support far more species and individuals than
their size would suggest. Itis common to find2bamphibian species utilizing a single wetland and even a
small wetland can produce 1000s of juvenile individuals in a single year. These individuals travel widely into
the surrounding uplands, transferring biomass from the nutrigah ponds into the uplands.
Ephemeral ponds are importatd many other specieas well.The ponds, and the plants that grow in and
around them, provide important habitat to many invertebratesptiles, mammals, and birds.
Landscape Management
From a management perspective, ephemeral wetlands must be viewed within thextafthe surrounding
uplands.Amphibians spend the majority of their life cycle in the uplands; therefore, these uplands are as vital
to the survival of ponéreeding amphibian populations #ise aquatic breeding habitafAs a starting point,
land managers shad incorporate 500 m (0.3 miles) of uplands, surrounding an ephemeral pond into their
management plags as core terrestrial habitaDnce this radius is delineated, other factors should be
considered to determine the size and shape of this core terredtahitat.
If a limited number of ponds can be incorporated into a management plan, prioritize:

- Pond clusters

- Ponds with known populations of specialized targeted species
- Ponds with varying hydroperiods
- Ponds within 1 km (approx. 0.6 miles) of other pands
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Shrimpy Shrimp

You might think shrimp just live in the ocean, but tiny, mysterious fairy shrimp can only live in vernal pools and other
GSYLR2NINE gSiflFyRa F2N¥SR FTNRBY NIAYy 2NJ YSEGSR ayz2¢o
live in all vernal pools, they only live about six weeks, and they are very small. The biggest fairy shrimp are only about
one to oneand-one-half inches long.

Fairy shrimp usually hatch in very early spring and sometimes again later in the summeenth&ygather in sunny
patches in vernal pools. Fairy shrimp eat microscopic animals called zooplankton, which can affect the color of their
bodies.

Fairy shrimp lay their tiny eggs on the bottom of vernal pools. These eggs must dry out completegeaeadrf order to
hatch the following spring. Some fairy shrimp eggs can last fifteen years before hatching.
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Dexteria Floridana
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Taxonomy

Kingdom Phylum Class Order Family

Animalia Arthropoda Branchiopoda Anostraca Chirocephalidae

Taxon Name: Dexteria floridana (Dexter, 1953)

Synonym(s):

= Eubranchipus floridana

Common Name(s):

» English:  Florida Fairy Shrimp
Assessment Information

Red List Category & Criteria: Critically Endangered B1+2c ver 2.3

Year Published: 1996

Date Assessed: August 1,1996
Annotations: Meeds Updating
Geographic Range

Range Description:

known only from a single pool near Gainesville, Florida, USA; not recollected for more than 50 years; (K.
Crandall. pers comm. 1995)

Country Occurrence:
Native: Unitad States (Florida)
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Two Florida Species Declared Extinct

O N CENTER for BIOLOGICAL DIVERSITY
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For Immediate Release, October 5, 2011 E-mail this page
Contact: Tierra Curry, (928) 522-3681

Two Florida Species Declared Extinct
Endangered Species Review Too Late to Save South Florida Rainbow Snake, Florida Fairy Shrimp

JACKSONVILLE, Fla— The U.S. Fish and Wildlife Service announced today that two Florida species, the South Florida rainbow snake and the
Florida fairy shrimp, have been determined to be extinct. The finding came in response to a petition filed by the Center for Biological Diversity in
2010 seeking Endangered Species Act protection for the rainbow snake, fairy shrimp and more than 400 aquatic species in the southeastem
United States. Last week the Service announced that 374 other freshwater species in the petition, including 114 in Florida, may warrant
protection under Act. All of those species will now get an in-depth review.

“It's heart-wrenching to leam that these two unique Florida species have been lost forever. Like most species that go extinct, these two were not
protected under the Endangered Species Act, which is the most powerful tool we have for saving our nation’s plants and animals from
disappearing,” said Tierra Curry, a conservation biologist with the Center.

The South Florida rainbow snake was known only from Fish Eating Creek, which flows into the west side of Lake Okeechobee. The beautiful
snake was iridescent bluish-black with red stripes on its back and sides, red and yellow patches on its belly and throat, and a yellow chin. Adults
were more than four feet long. It was last seen in 1952.

The Florida fairy shrimp was known from a single pond just south of Gainesville. The pond was destroyed by development, and the species
hasn't been detected elsewhere.

“The government has to determine quickly whether the 114 other Florida species it's reviewing will get protection so that more of Florida’s
heritage isn't erased by extinction,” said Curry. “The wellbeing of human society is deeply linked to the health of the natural systems we need to
sustain life. In the end, saving species will help save us”

The southegstern United States is home to more unigue species of freshwater animals than anywhere else in the world, including mussels,
snails and crayfish. Tragically, many of the region’s animals have already been lost to extinction.

Earlier this year the Center reached a landmark legal settlement with the Fish and Wildlife Service o expedite protection decisions for 757
imperiled species across the country.

Alaska . Arizona . California - Florida . Minnesota . Nevada . New Mexico. New York . Oregon . Vlermont . Washington, DC
P.O. Box 710 . Tucson, AZ 85702-0710 tel: (520) 623.5252 fax: (520) 623.9797 www.BiologicalDiversity.org
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