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What is the relationship between building 

knowledge and developing proficiency?
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How do we design instruction that builds 
knowledge and develops proficiency in ALL 

learners?
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Writing

DeÞnitions of the StandardsÕ Three Text Types

Argument
Arguments are used for many purposesÑto change the readerÕs point of view, to bring about some action on the 
readerÕs part, or to ask the reader to accept the writerÕs explanation or evaluation of a concept, issue, or problem. 
An argument is a reasoned, logical way of demonstrating that the writerÕs position, belief, or conclusion is valid. In 
English language arts, students make claims about the worth or meaning of a literary work or works. They defend 
their interpretations or judgments with evidence from the text(s) they are writing about. In history/social studies, 
students analyze evidence from multiple primary and secondary sources to advance a claim that is best supported by 
the evidence, and they argue for a historically or empirically situated interpretation. In science, students make claims 
in the form of statements or conclusions that answer questions or address problems. Using data in a scientiÞcally ac-
ceptable form, students marshal evidence and draw on their understanding of scientiÞc concepts to argue in support 
of their claims. Although young children are not able to produce fully developed logical arguments, they develop a 
variety of methods to extend and elaborate their work by providing examples, o ! ering reasons for their assertions, 
and explaining cause and e ! ect. These kinds of expository structures are steps on the road to argument. In grades 
KÐ5, the term ÒopinionÓ is used to refer to this developing form of argument.

Informational/Explanatory Writing
Informational/explanatory writing conveys information accurately. This kind of writing serves one or more closely 
related purposes: to increase readersÕ knowledge of a subject, to help readers better understand a procedure or pro-
cess, or to provide readers with an enhanced comprehension of a concept. Informational/explanatory writing address-
es matters such as types ( What are the di ! erent types of poetry? ) and components ( What are the parts of a motor? ); 
size, function, or behavior ( How big is the United States? What is an X-ray used for? How do penguins Þnd food? ); 
how things work ( How does the legislative branch of government function? ); and why things happen ( Why do some 
authors blend genres? ). To produce this kind of writing, students draw from what they already know and from primary 
and secondary sources. With practice, students become better able to develop a controlling idea and a coherent fo-
cus on a topic and more skilled at selecting and incorporating relevant examples, facts, and details into their writing. 
They are also able to use a variety of techniques to convey information, such as naming, deÞning, describing, or dif-
ferentiating di ! erent types or parts; comparing or contrasting ideas or concepts; and citing an anecdote or a scenario 
to illustrate a point. Informational/explanatory writing includes a wide array of genres, including academic genres 
such as literary analyses, scientiÞc and historical reports, summaries, and prŽcis writing as well as forms of workplace 
and functional writing such as instructions, manuals, memos, reports, applications, and rŽsumŽs. As students advance 
through the grades, they expand their repertoire of informational/explanatory genres and use them e ! ectively in a 
variety of disciplines and domains.

Although information is provided in both arguments and explanations, the two types of writing have di ! erent aims. 
Arguments seek to make people believe that something is true or to persuade people to change their beliefs or be-
havior. Explanations, on the other hand, start with the assumption of truthfulness and answer questions about why or 
how. Their aim is to make the reader understand rather than to persuade him or her to accept a certain point of view. 
In short, arguments are used for persuasion and explanations for clariÞcation.

Like arguments, explanations provide information about causes, contexts, and consequences of processes, phenom-
ena, states of a ! airs, objects, terminology, and so on. However, in an argument, the writer not only gives information 
but also presents a case with the ÒprosÓ (supporting ideas) and ÒconsÓ (opposing ideas) on a debatable issue. Be-
cause an argument deals with whether the main claim is true, it demands empirical descriptive evidence, statistics, or 
deÞnitions for support. When writing an argument, the writer supports his or her claim(s) with sound reasoning and 
relevant and su " cient evidence.

Narrative Writing
Narrative writing conveys experience, either real or 
imaginary, and uses time as its deep structure. It 
can be used for many purposes, such as to inform, 
instruct, persuade, or entertain. In English language 
arts, students produce narratives that take the form 
of creative Þctional stories, memoirs, anecdotes, and 
autobiographies. Over time, they learn to provide 
visual details of scenes, objects, or people; to depict 
speciÞc actions (for example, movements, gestures, 

Creative Writing beyond Narrative

The narrative category does not include all of the pos-
sible forms of creative writing, such as many types of 
poetry. The Standards leave the inclusion and evaluation 
of other such forms to teacher discretion.

)*
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postures, and expressions); to use dialogue and interior monologue that provide insight into the narratorÕs and char-
actersÕ personalities and motives; and to manipulate pace to highlight the signiÞcance of events and create tension 
and suspense. In history/social studies, students write narrative accounts about individuals. They also construct event 
models of what happened, selecting from their sources only the most relevant information. In science, students write 
narrative descriptions of the step-by-step procedures they follow in their investigations so that others can replicate 
their procedures and (perhaps) reach the same results. With practice, students expand their repertoire and control of 
di ! erent narrative strategies.

Texts that Blend Types
Skilled writers many times use a blend of these three text types to accomplish their purposes. For example, The Longitude 
Prize , included above and in Appendix B, embeds narrative elements within a largely expository structure. E ! ective stu-
dent writing can also cross the boundaries of type, as does the grade 12 student sample ÒFact vs. Fiction and All the Grey 
Space In BetweenÓ found in Appendix C.

The Special Place of Argument in the Standards

While all three text types are important, the Standards put 
particular emphasis on studentsÕ ability to write sound argu-
ments on substantive topics and issues, as this ability is critical 
to college and career readiness. English and education professor 
Gerald Gra !  (2003) writes that Òargument literacyÓ is fundamen-
tal to being educated. The university is largely an Òargument cul-
ture,Ó Gra!  contends; therefore, KÐ12 schools should Òteach the 
conßictsÓ so that students are adept at understanding and en-
gaging in argument (both oral and written) when they enter col-
lege. He claims that because argument is not standard in most 
school curricula, only 20 percent of those who enter college are 
prepared in this respect. Theorist and critic Neil Postman (1997) 
calls argument the soul of an education because argument 
forces a writer to evaluate the strengths and weaknesses of mul-
tiple perspectives. When teachers ask students to consider two 
or more perspectives on a topic or issue, something far beyond 
surface knowledge is required: students must think critically and 
deeply, assess the validity of their own thinking, and anticipate 
counterclaims in opposition to their own assertions.

The unique importance of argument in college and careers is as-
serted eloquently by Joseph M. Williams and Lawrence McEner-
ney (n.d.) of the University of Chicago Writing Program. As part 
of their attempt to explain to new college students the major 
di ! erences between good high school and college writing, Wil-
liams and McEnerney deÞne argument  not as ÒwranglingÓ but as Òa serious and focused conversation among people 
who are intensely interested in getting to the bottom of things cooperatively Ó:

Those values are also an integral part of your education in college. For four years, you are asked to 
read, do research, gather data, analyze it, think about it, and then communicate it to readers in a 
form . . . which enables them to assess it and use it. You are asked to do this not because we expect 
you all to become professional scholars, but because in just about any profession you pursue, you 
will do research, think about what you Þnd, make decisions about complex matters, and then ex-
plain those decisionsÑusually in writingÑto others who have a stake in your decisions being sound 
ones. In an Age of Information, what most professionals do is research, think, and make arguments. 
(And part of the value of doing your own thinking and writing is that it makes you much better at 
evaluating the thinking and writing of others.) (ch. 1)

In the process of describing the special value of argument in college- and career-ready writing, Williams and McEner-
ney also establish argumentÕs close links to research in particular and to knowledge building in general, both of which 
are also heavily emphasized in the Standards.

Much evidence supports the value of argument generally and its particular importance to college and career readi-
ness. A 2009 ACT national curriculum survey of postsecondary instructors of composition, freshman English, and sur-
vey of American literature courses (ACT, Inc., 2009) found that Òwrite to argue or persuade readersÓ was virtually tied 
with Òwrite to convey informationÓ as the most important type of writing needed by incoming college students. Other 
curriculum surveys, including those conducted by the College Board (Milewski, Johnson, Glazer, & Kubota, 2005) and 

ÒArgumentÓ and ÒPersuasionÓ

When writing to persuade, writers employ a 
variety of persuasive strategies. One common 
strategy is an appeal to the credibility, char-
acter, or authority of the writer (or speaker). 
When writers establish that they are knowl-
edgeable and trustworthy, audiences are 
more likely to believe what they say. Another 
is an appeal to the audienceÕs self-interest, 
sense of identity, or emotions, any of which 
can sway an audience. A logical argument, on 
the other hand, convinces the audience be-
cause of the perceived merit and reasonable-
ness of the claims and proofs o ! ered rather 
than either the emotions the writing evokes in 
the audience or the character or credentials 
of the writer. The Standards place special 
emphasis on writing logical arguments as a 
particularly important form of college- and 
career-ready writing.
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the states of Virginia and Florida 6, also found strong support for writing arguments as a key part of instruction. The 
2007 writing framework for the National Assessment of Educational Progress (NAEP) (National Assessment Gov-
erning Board, 2006) assigns persuasive writing the single largest targeted allotment of assessment time at grade 12 
(40 percent, versus 25 percent for narrative writing and 35 percent for informative writing). (The 2011 prepublication 
framework [National Assessment Governing Board, 2007] maintains the 40 percent Þgure for persuasive writing at 
grade 12, allotting 40 percent to writing to explain and 20 percent to writing to convey experience.) Writing argu-
ments or writing to persuade is also an important element in standards frameworks for numerous high-performing 
nations. 7

SpeciÞc skills central to writing arguments are also highly valued by postsecondary educators. A 2002 survey of 
instructors of freshman composition and other introductory courses across the curriculum at CaliforniaÕs community 
colleges, California State University campuses, and University of California campuses (Intersegmental Committee of 
the Academic Senates of the California Community Colleges, the California State University, and the University of 
California, 2002) found that among the most important skills expected of incoming students were articulating a clear 
thesis; identifying, evaluating, and using evidence to support or challenge the thesis; and considering and incorporat-
ing counterarguments into their writing. On the 2009 ACT national curriculum survey (ACT, Inc., 2009), postsecond-
ary faculty gave high ratings to such argument-related skills as Òdevelop ideas by using some speciÞc reasons, details, 
and examples,Ó Òtake and maintain a position on an issue,Ó and Òsupport claims with multiple and appropriate sources 
of evidence.Ó

The value of e ! ective argument extends well beyond the classroom or workplace, however. As Richard Fulkerson 
(1996) puts it in Teaching the Argument in Writing , the proper context for thinking about argument is one Òin which 
the goal is not victory but a good decision, one in which all arguers are at risk of needing to alter their views, one in 
which a participant takes seriously and fairly the views di ! erent from his or her ownÓ (pp. 16Ð17). Such capacities are 
broadly important for the literate, educated person living in the diverse, information-rich environment of the twenty-
Þrst century.

6Unpublished data collected by Achieve, Inc.
7See, for example, frameworks from Finland, Hong Kong, and Singapore as well as Victoria and New South Wales in Australia.
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his chart lists the unit texts, organized by the Ò

text setsÓ
 associated w

ith the progression of instructional activities. A
dditional texts for som
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sets are indicated w
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T
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A
s an O

pen E
ducational R

esource, the unit em
ploys texts that are accessible on the w

eb for free w
ithout any login inform

ation, m
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bership 
requirem

ents or purchase. B
ecause of the ever-changing nature of w

ebsite addresses, links are not provided.  
T

eachers and students can locate these texts through w
eb searches using the inform

ation provided. 
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¥ 
T

he teacher presents an overview
 of the unit and

its societal issue.

¥ 
S

tudents read and analyze a background text to
develop an initial understanding of the issue.

¥ 
S

tudents read and analyze a second background
text to expand and deepen their understanding
of the issue.

¥ 
S

tudents develop text-dependent questions and
use them

 to deepen their analysis.

¥ 
S

tudents develop and w
rite an evidence-based

claim
 about the nature of the issue.
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¥ 
T

he teacher introduces the concept of an
argum

entative position.
¥ 

T
he teacher leads an exploration of the elem

ents
of argum

entation.
¥ 

S
tudent team

s read and delineate argum
ents.

¥ 
T

he teacher leads an exploration of the concept
of perspective.

¥ 
S

tudents analyze and com
pare perspectives in

argum
entative texts.

¥ 
A

s needed, students read and analyze additional
argum

ents related to the unitÕ
s issue.

¥ 
S

tudents w
rite short essays analyzing an

argum
ent.
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¥ 
S

tudents evaluate argum
ents using objective

criteria and their ow
n developing perspective of

the issue.
¥ 

S
tudents clarify their ow

n em
erging perspective

and establish a position on the issue.
¥ 

If needed, students conduct further research to
help develop and support their position.

¥ 
S

tudents identify and w
rite about an argum

ent
that supports their position.

¥ 
S

tudents identify and w
rite about argum

ent that
opposes their position.
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¥ 
S

tudents review
 their notes and analysis to 

!nd
evidence to develop and support their position.

¥ 
T

he teacher discusses logical m
odels for building

an argum
ent for students to consider.

¥ 
S

tudents review
 and w

rite a sequence of claim
s

to use as prem
ises in their argum

ent.
¥ 

S
tudents determ

ine evidence to support their
prem

ises.
¥ 

S
tudents review

 and revise their plans for w
riting

w
ith their peers.
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¥ 
S

tudents learn and practice a collaborative, question-based approach to developing and im
proving

w
riting, using criteria from

 the unit and guiding questions to begin the drafting and revision process.
¥ 

S
tudents use the collaborative process to revise their w

riting w
ith a focus on:

! 
articulating their overall ideas w

ith necessary inform
ation;

! 
the unity of their initial drafts, coherence am

ong their ideas and inform
ation, and logic of their

organizational sequence;; 
! 

their selection, use, and integration of evidence;
! 

the e"
ectiveness of the connections and transitions they have m

ade, and their use of transitional
phrases; 

! 
the quality and variety of their sentences, the clarity of their vocabulary, and the im

pact of their w
ord

choices; 
! 

w
riting conventions;

! 
producing a !nal quality product.
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DELINEATING ARGUMENTS: CASE STUDY 

DUCATION 
LL OD 

Justin has Spanish class during ! rst period. When the bell rings Monday 
morning, the teacher announces that there will be a pop quiz. Justin studied 
over the weekend, so heÕs con! dent he did well on the quiz. His friend Mark, 
however, told Justin on the ride to school that he didnÕt study at all. Mark 
has Spanish with the same teacher during third period. Justin decides to 
tweet a warning to Mark about the pop quiz so that Mark will have second 
period to study. Mark sees the tweet and he studies during his History class. 

His grade on the pop quiz is much higher than his average grade for the 
course, so the teacher becomes suspicious. The teacher eventually ! nds out 
that Justin tweeted a warning to Mark about the quiz. The teacher calls a 
meeting with Justin and the school principal to inform Justin that the tweet 
was cheating and he would be penalized as such. Justin argues that the 
tweet isnÕt cheating and he shouldnÕt be punished for letting Mark know 
about the quiz. 

THE TEACHER 

The teacher has been at the school for more than 20 years. During that time,  
she has earned a reputation as a hard but fair grader. She has been nominated 
for teacher of the year several times. She has a policy in her class that cell 
phones are not allowed to be on.  

The teacher explains why she considers the tweet to be cheating: 

When I decide to give a pop quiz, I want to evaluate whether my students 
are keeping up with the ideas and homework in my course. These quizzes 
need to be surprises in order to evaluate studentsÕ commitment to my 
course. I donÕt announce these quizzes ahead of time because this will just 
encourage students to study at the last minute. This doesnÕt provide the 
insight I want into studentsÕ performance. Because Justin sent that message 
to his friend, there was an opportunity for his friend and anyone else who 
heard about this message to prepare for the quiz. This is an unfair 
advantage and the grades for the third period quizzes will almost certainly 
be higher. This isnÕt fair to my ! rst period students. In addition to 
undermining my quiz, Justin has also created extra work for me. IÕll have to 
redo the quiz at another surprise point in the course. I am going to have to 
deal with complaints from students who did well on the quiz, but will have 
to take a replacement. 

JUSTIN 

Justin is a good student. His GPA is a 3.7 and he takes a couple of AP courses.  
He is also involved in the Speech and Debate team and the Chess club.  
He glazes hams for extra money on the weekend. He and Mark have been 
friends for ! ve years, though they arenÕt best friends. Mark moved to JustinÕs 
street so they often see one another over the weekend. Justin knows that Mark 
struggles with school.  

Justin defends his decision to tweet with the following statement: 

Sending a tweet isnÕt cheating because I didnÕt tell Mark or anyone else who 
saw the tweet what was on the quiz. I just said there we had a quiz so they 
might have a quiz. I had no idea if the teacher was going to have a quiz for 
the third period class. I canÕt read her mind. What I did isnÕt di" erent from 
the other students who told their friends about the quiz in person. Besides, 
couldnÕt Mark have thought there might be a quiz even if he hadnÕt seen the 
tweet? At the end of the day, Mark studied and did well, so I donÕt see what 
the problem is. It doesnÕt matter what I tweeted or what he thought. What 
matters is that he spent time preparing for the quiz and he earned his grade. 

OTHER PERSPECTIVES:  
Other students, the principal, the teacherÕs colleagues 
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DELINEATING ARGUMENTS: CASE STUDY 

DUCATION 
LL OD 

It is spring and a seventh grader named Nicole is choosing classes for her eighth grade 
year. She is an excellent, well-rounded student with dreams of attending an Ivy League 
University. As they review the possible courses she can take next year, she and her 
parents discover that dance class and honors math will be given at the same time.  
Nicole has shown real talent in math and her teacher would like her to enroll in 8th grade 
honors math class. Nicole has been studying dance since she was 3 and wants to 
continue dancing in high school and perhaps beyond. The schoolÕs dance instructor 

used to be professional dancer and believes that if Nicole keeps studying, she may win a 
college scholarship for dance.  

The guidance counselor has met with Nicole to explain the options. He always tries to 
allow students to select at least one course that they are really interested in taking. He 
has decided to hold a meeting with Nicole and her parents to make a decision. At the 
meeting, both Nicole and her parents present their positions. 

NICOLEÕS PARENTS 

NicoleÕs parents have supported her participation in dance class since she was a young girl. 
They believe the extracurricular activities are important and want her to continue doing 
them.  However, they believe the opportunity to take 8th grade honors math cannot be 
passed up because it will prepare her for upper level classes in high school and beyond.  
They consider taking this honors math class to be more important for providing her with 
those opportunities than taking the dance class.  

NicoleÕs parents present the following argument: 

We believe that being asked to take the honors math class presents an opportunity that 
cannot passed up, regardless of other courses that Nicole may want to take. 

The honors math class will prepare Nicole to take upper level math classes like Calculus 
in high school. Taking Calculus in high school will allow her to earn college credit and 
start college in an advanced math course, thus, lowering the number of courses she has 
to take in college.  

To get into a good college or university, students usually need to score over 31 on the 
ACT and/or 70 on the SAT. There are other important components of college 
applications, but strong SAT/ACT match scores will show NicoleÕs academic talent. 

Also, many high paying careers require a strong background in math and science. You 
need to be an innovator and have strong reasoning and problem-solving skills in todayÕs 
job market. Nicole can develop these skills in higher-level math classes.  

In conclusion, if Nicole wants to attend an Ivy League school and have the opportunity 
to get a good job, she needs to develop her abilities in the honors math class. It is 
di! cult to give up on dance for a year but perhaps we can " nd another way for her to 
take dance class the following year. The opportunities the math class will provide her 
over the course of her life are limitless and are more important than one year of dance 
class.  

NICOLE 

Nicole wants to attend an Ivy League school and is committed to working hard to get good 
grades, participating in extracurricular activities, and volunteering to help boost her resume. 
She loves to dance because she has been doing it since she was very young, her best friends 
are all dancers, and she knows that to be considered for an Ivy League school, you have to 
have more than just good grades and test scores. She wants to take the honors math course, 
but not if it means giving up on her dance class which she believes is just as important.  

Nicole presents the following argument: 

Dance is not easy.  It takes a lot of training to do it well. Dancers practice steps 
thousands of times to become good at them. This type of dedication is something that 
dance has taught me and something I know will be required in Ivy League schools.   
I know it is not an academic course, but the skills of persistence, perfection, and passion 
I am learning through dance will be transferable to school.  

Participating in extra-curricular activities like dance is very important in the college 
applications. I know that schools expect you to be well rounded. This means 
participating in non-academic activities inside and outside of school. My dance career 
will look very nice on my resume when I am applying to school. 

I am still a kid. I know I have ambitious goals and want to go to college and have a good 
career. But, IÕm 12 years old and dance is who I am right now. ShouldnÕt I be able to still 
have fun, socialize with my friends, and follow my passions?  IsnÕt that what most adults 
do? I already get straight As, volunteer, and have become an exceptional dancer.  What 
is wrong with the path IÕm on?  

So, I would not be the person that I am without dance. I want to take the honors math 
course but not if it means missing a year of dance class with my dance teacher and 
friends. I do know the importance of developing my math skills and preparing for 
college admissions examinations, but I also cannot consider my life without dance in it 
right now.  

OTHER PERSPECTIVES: 

Guidance Counselor - Dance Instructor - NicoleÕs older sibling - NicoleÕs friend 
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���� �+�R�Z���G�R�H�V���W�K�H���D�X�W�K�R�U�¶�V���U�H�O�D�W�L�R�Q�V�K�L�S���W�R���W�K�H���L�V�V�X�H���K�H�O�S���V�K�D�S�H���K�L�V�����K�H�U���S�R�V�L�W�L�R�Q�"

���� �+�R�Z���F�D�Q���D���F�R�P�S�D�U�L�V�R�Q���R�I���W�K�H�V�H���W�Z�R���D�U�J�X�P�H�Q�W�V���E�H���X�V�H�G���W�R���G�H�H�S�H�Q���X�Q�G�H�U�V�W�D�Q�G�L�Q�J���R�I���S�H�U�V�S�H�F�W�L�Y�H���D�Q�G���W�R�S�L�F�D�O
�N�Q�R�Z�O�H�G�J�H�"
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�8�V�H���W�K�H��Organizing EBC Tool �W�R���Z�U�L�W�H���G�R�Z�Q���D���F�O�D�L�P���W�K�D�W���F�R�P�S�D�U�H�V���W�K�H���S�H�U�V�S�H�F�W�L�Y�H�V���R�I���W�Z�R���D�X�W�K�R�U�V����
�F�K�R�R�V�L�Q�J���H�Y�L�G�H�Q�F�H���I�U�R�P���W�K�H���W�H�[�W�V���W�R���V�X�S�S�R�U�W���\�R�X�U���F�O�D�L�P��

�'�L�V�F�X�V�V�L�Q���\�R�X�U���V�P�D�O�O���J�U�R�X�S���X�V�L�Q�J���*�X�L�G�L�Q�J���4�X�H�V�W�L�R�Q�V��

���� �:�K�D�W���F�R�P�S�D�U�L�V�R�Q�V���G�L�G���\�R�X���G�U�D�Z���I�U�R�P���W�K�H���W�H�[�W�V�"

���� �:�K�D�W���G�L�G���W�K�H�V�H���W�H�[�W�V���D�O�O�R�Z�\�R�X���W�R���F�R�P�S�D�U�H�"

���� �+�R�Z���G�R�H�V���W�K�L�V���D�F�W�L�Y�L�W�\���G�H�H�S�H�Q���V�W�X�G�H�Q�W�V�¶���W�R�S�L�F�D�O���N�Q�R�Z�O�H�G�J�H���D�Q�G���V�X�S�S�R�U�W���W�K�H�L�U���D�U�J�X�P�H�Q�W�D�W�L�Y�H���Z�U�L�W�L�Q�J�"

�3�O�H�Q�D�U�\���G�L�V�F�X�V�V�L�R�Q
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���� �����������3�D�X�O���:�R�O�I�R�Z�L�W�]���,�Q�W�H�U�Y�L�H�Z���3�%�6���1�H�Z�V���+�R�X�U���:�L�W�K���-�L�P���/�H�K�U�H�U���6�H�S�W�H�P�E�H�U������������������

���� �³�2�X�U���:�D�U���R�Q���7�H�U�U�R�U�L�V�P�´�����+�R�Z�D�U�G���=�L�Q�Q

�8�V�H���D���F�K�H�F�N�O�L�V�W����

���� �5�H�Y�L�H�Z���6�H�F�W�L�R�Q�V���,���D�Q�G���,�,���R�I���W�K�H��Evidence-Based Arguments Criteria Checklist

���� �6�H�O�H�F�W���2�1�(���R�I���W�K�H���D�U�J�X�P�H�Q�W�V���D�Q�G���H�Y�D�O�X�D�W�H���L�W���E�D�V�H�G���R�Q���W�K�H���F�K�H�F�N�O�L�V�W���D�Q�G���\�R�X�U���G�H�Y�H�O�R�S�L�Q�J���S�H�U�V�S�H�F�W�L�Y�H���R�Q���W�K�H���W�R�S�L�F��

�'�L�V�F�X�V�V�L�Q���\�R�X�U���V�P�D�O�O���J�U�R�X�S���X�V�L�Q�J���*�X�L�G�L�Q�J���4�X�H�V�W�L�R�Q�V��

���� �+�R�Z���G�R�H�V���W�K�H���F�K�H�F�N�O�L�V�W���K�H�O�S���V�W�X�G�H�Q�W�V���H�Y�D�O�X�D�W�H���D�Q���D�U�J�X�P�H�Q�W�"

���� �+�R�Z���G�R�H�V���W�K�H���F�K�H�F�N�O�L�V�W���D�G�G�U�H�V�V���&�&�6�6���5�,�������D�Q�G���:�����"

�3�O�H�Q�D�U�\���G�L�V�F�X�V�V�L�R�Q
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EVIDENCE-BASED ARGUMENTS CRITERIA CHECKLIST 
GRADES 6-12 (PART 1) COMMENTS 

I. CONTENT AND 
ANALYSIS  

An EBA presents a clear, 
meaningful position that arises 
from a comprehensive 
understanding of an issue and 
is based on valid claims/
premises and supported by 
relevant evidence. 

Clarity and Relevance: Purposefully states a precise 
position that is linked to a clearly identi! ed context 
(topic, problem, issue) that establishes its relevance. 

Conformity to Sources: Presents a position that arises 
from central ideas and evidence found in a range of 
diverse, credible and signi! cant sources. 

Understanding of the Issue: Presents a position based 
on a comprehensive understanding of the issue, and 
establishes a series of valid claims/premises that 
emerge from reasoned analysis. 

Acknowledgement of Other Perspectives: Recognizes 
opposing or alternate claims and distinguishes these 
claims from the stated position. (not a CCSS requirement 
at 6th grade) 

II. COMMAND OF
EVIDENCE 

An EBA is supported by 
su! cient evidence and 
developed through valid 
reasoning. 

Reasoning: Links evidence and claims/premises 
together logically in ways that lead to the conclusions 
expressed in the position. 

Use of Evidence: Supports each claim/premise with 
valid inferences based on credible evidence. 

Thoroughness and Objectivity: Represents a 
comprehensive understanding of the issue where the 
argumentÕs claims/premises and supporting evidence 
fairly addresses relevant counterclaims and discusses 
con" icting evidence. (addressing counterclaims is not a 
CCSS requirement at 6th grade) 

DUCATION 
LL OD 

#*



EVIDENCE-BASED ARGUMENTS CRITERIA CHECKLIST 
GRADES 6-12 (PART 2) COMMENTS 

III. COHERENCE AND
ORGANIZATION 
An EBA organizes supported 
claims/premises in a uni" ed 
and logical way that clearly 
expresses the validity of the 
position. 

Relationships Among Parts: Establishes clear and 
logical relationships among the position, claims/
premises and supporting evidence. 

E! ectiveness of Structure: Adopts an organizational 
strategy, including an introduction and conclusion, 
which clearly and compellingly communicates the 
argument.  

IV. CONTROL OF
LANGUAGE AND 
CONVENTIONS  

An EBA is communicated clearly 
and responsibly with use and 
citation of supporting evidence. 

Clarity of Communication: Is communicated clearly 
and coherently. The writerÕs opinions are clearly 
distinguished from objective summaries and 
statements.  

Word Choice/Vocabulary: Uses topic speci! c 
terminology appropriately and precisely. 

Style/Voice: Maintains a formal and objective tone 
appropriate to an intended audience.  The use of words, 
phrases, clauses, and varied syntax draws attention to 
key ideas and reinforces relationships among ideas. 

Responsible Use of Evidence: Cites evidence in a 
responsible manner that anticipates the audienceÕs 
knowledge level, concerns, values, and possible biases. 
Quotes su# cient evidence exactly, or paraphrase 
accurately, referencing precisely where the evidence 
can be found. 

Conventions of Writing: Illustrates consistent 
command of standard, grade-level-appropriate writing 
conventions.  

DUCATION 
LL OD 

#)
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�8�Q�L�W���3�O�D�Q���3�D�U�W���������$�F�W�L�Y�L�W�\��������

�³evaluating an argument involves both an objective, criteria-based assessment of its 
strengths and weaknesses, and the consideration of oneÕs own developing position about 
the issue�´

�'�L�V�F�X�V�V���Z�L�W�K���\�R�X�U���6�P�D�O�O���*�U�R�X�S��

���� �:�L�W�K���W�K�L�V���L�Q���P�L�Q�G�����W�K�L�Q�N���D�E�R�X�W���Z�K�L�F�K���D�U�J�X�P�H�Q�W�V���D�U�H���F�R�P�S�H�O�O�L�Q�J���W�R���\�R�X���D�Q�G���Z�K�\��

���� �:�K�D�W���L�V���\�R�X�U���R�Z�Q���G�H�Y�H�O�R�S�L�Q�J���S�R�V�L�W�L�R�Q���D�Q�G���K�R�Z���G�R�H�V���\�R�X�U���S�H�U�V�S�H�F�W�L�Y�H���K�H�O�S���V�K�D�S�H���W�K�D�W
�S�R�V�L�W�L�R�Q�"
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�5�,�������������������'�H�O�L�Q�H�D�W�H���D�Q�G���H�Y�D�O�X�D�W�H���W�K�H���D�U�J�X�P�H�Q�W���D�Q�G���V�S�H�F�L�I�L�F���F�O�D�L�P�V���L�Q���D���W�H�[�W�����D�V�V�H�V�V�L�Q�J��
�Z�K�H�W�K�H�U���W�K�H���U�H�D�V�R�Q�L�Q�J���L�V���Y�D�O�L�G���D�Q�G���W�K�H���H�Y�L�G�H�Q�F�H���L�V���U�H�O�H�Y�D�Q�W���D�Q�G���V�X�I�I�L�F�L�H�Q�W�����L�G�H�Q�W�L�I�\���I�D�O�V�H��
�V�W�D�W�H�P�H�Q�W�V���D�Q�G���I�D�O�O�D�F�L�R�X�V���U�H�D�V�R�Q�L�Q�J��

�5�,���������������������'�H�O�L�Q�H�D�W�H���D�Q�G���H�Y�D�O�X�D�W�H���W�K�H���U�H�D�V�R�Q�L�Q�J���L�Q���V�H�P�L�Q�D�O���8���6�����W�H�[�W�V�����L�Q�F�O�X�G�L�Q�J���W�K�H��
�D�S�S�O�L�F�D�W�L�R�Q���R�I���F�R�Q�V�W�L�W�X�W�L�R�Q�D�O���S�U�L�Q�F�L�S�O�H�V���D�Q�G���X�V�H���R�I���O�H�J�D�O���U�H�D�V�R�Q�L�Q�J���D�Q�G���W�K�H���S�U�H�P�L�V�H�V����
�S�X�U�S�R�V�H�V�����D�Q�G���D�U�J�X�P�H�Q�W�V���L�Q���Z�R�U�N�V���R�I���S�X�E�O�L�F���D�G�Y�R�F�D�F�\��

#"



�&�&�6�6���:��������������
�:�������������������:�U�L�W�H���D�U�J�X�P�H�Q�W�V���W�R���V�X�S�S�R�U�W���F�O�D�L�P�V���L�Q���D�Q���D�Q�D�O�\�V�L�V���R�I���V�X�E�V�W�D�Q�W�L�Y�H���W�R�S�L�F�V���R�U���W�H�[�W�V�����X�V�L�Q�J���Y�D�O�L�G���U�H�D�V�R�Q�L�Q�J���D�Q�G���U�H�O�H�Y�D�Q�W��
�D�Q�G���V�X�I�I�L�F�L�H�Q�W���H�Y�L�G�H�Q�F�H��

�D�����,�Q�W�U�R�G�X�F�H���S�U�H�F�L�V�H���F�O�D�L�P���V�������G�L�V�W�L�Q�J�X�L�V�K���W�K�H���F�O�D�L�P���V�����I�U�R�P���D�O�W�H�U�Q�D�W�H���R�U���R�S�S�R�V�L�Q�J���F�O�D�L�P�V�����D�Q�G���F�U�H�D�W�H���D�Q���R�U�J�D�Q�L�]�D�W�L�R�Q��
�W�K�D�W���H�V�W�D�E�O�L�V�K�H�V���F�O�H�D�U���U�H�O�D�W�L�R�Q�V�K�L�S�V���D�P�R�Q�J���F�O�D�L�P���V�������F�R�X�Q�W�H�U�F�O�D�L�P�V�����U�H�D�V�R�Q�V�����D�Q�G���H�Y�L�G�H�Q�F�H��
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�F�����8�V�H���Z�R�U�G�V�����S�K�U�D�V�H�V�����D�Q�G���F�O�D�X�V�H�V���W�R���O�L�Q�N���W�K�H���P�D�M�R�U���V�H�F�W�L�R�Q�V���R�I���W�K�H���W�H�[�W�����F�U�H�D�W�H���F�R�K�H�V�L�R�Q�����D�Q�G���F�O�D�U�L�I�\���W�K�H���U�H�O�D�W�L�R�Q�V�K�L�S�V��
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�G�L�V�F�L�S�O�L�Q�H���L�Q���Z�K�L�F�K���W�K�H�\���D�U�H���Z�U�L�W�L�Q�J��
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�$�V�N�\�R�X�U���S�D�U�W�Q�H�U���\�R�X�U���T�X�H�V�W�L�R�Q���W�K�D�W���L�V���W�L�H�G���W�R���W�K�H��EBA Criteria Checklist
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What is the relationship between building knowledge and developing proficiency?

How do we design instruction that builds knowledge and develops literacy proficiency in ALL learners?
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